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GAME MODIFICATICNS AND ADAPTATIONS Phil Carlton

Calgary School Board

INDOOR FRISBEE FCOTBALL

- 4 vs 4, 5 vs 5, 6 vs 6, etc.
=~ 3 rules of 3: player may only take 3 steps
player may only hold frisbee for 31 seconds
player must defend 3 feet away from opponent
~ game started by junp at center
- score by completing pass over end-line (not running) or score into net
- pass forward or back
~ infraction of any rule of 3 - frisbee goes to other team at point of
infraction
- intercepted frisbee play continues
- frisbee knocked down: Elem: frisbee goes to team who knocked frisbee
down
Jr/Sr: frisbee retained by attacking team
- after goal scored - either by jump at center or
- team scoring retreats past center and connot advance
into oppostion end until team scored on has completed
3 passes or advanced ball over center.
play as touch football - 4 downs to field, scrimage from place of catch.

I

PILLO~POLLO

~ this game is played the same as Floor Hockey, the beauty of the game though,
is that the sticks are cushioned and you play with a nerf ball
- although the game is designed for 6 vs 6, more activity is promoted if
one plays 4 ve 4 with the goalie using a floor hockey stick. This
permits you to play two games with one set.
- goals can be adapted -~ an end line
~ mats standing on end
- borden ball geals
- floor hockey goals
2 hands on mallet
- no use of hands
- no body contact
-~ no kicking ball
- goalie may use hands to block but not to throw ball
-~ field hockey bully to start game and after a goal is
scored
- no offsides

- simple rules

NERF-BALL BUCKET BALL

-4 vs 4, 5vs 5, 6 vs8 6, etc.
3 rules of 3: player may only take 3 steps
player may only hold ball for 3 seconds
player must defend 3 feet away from opponent
- game started by jump up at center
~ gcore by completing pass held by a teammate into the bucket or score into
net
- pass forward or back
- intercepted ball play continues

- ball knocked down: Elem - ball goes to team who knocked ball down
Fr/5r -~ ball retained by attacking team

i
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NERF-BALIL BUCKET BALL Cont’d

- after goal scored: .either by jump at center or team scoring retreats
past center and cannot advance into opposition end
until team scored on has completed 3 passes or advanced
ball over center

- goalie stands on chair, bench, mat

-~ shoot at bucket on floor, pin or catch behind line

- use 3 rules of 3 - hold ball for 3 seconds, 3 feet from opponent, only

3 steps

- change shooting zone, number of passes before shooting,

how close to target to score

~ play 4 vs 4 change every 2 minutes

NET-TYPE GAMES

~ use rope & pinnies for net
- use beachball, nerfball, volleyball
- use volleyball style, handball, paddle ball

ONCE BOUNCE VOLLEYBALL

= play as in regular volleyball BUT ball must bounce between hits

- introduce rules such as must have bump and set on each side

- play 6 vs 6 on full court

- play 3 vs 3 on half court

~ play either with under hand serve or with under hand throw

~ game allows for player to correctly position him/herself and also use
proper skill and control the ball

-~ variation - play blind - place blanket over net.

FANNY BALL

- volleyball type game for those who like to sit

- played with beachball, baffle ball, nerfball

- works best with 6-8 plays, can be adapted small courts

- gourts can be set at discretion

- play anywhere, gym, stage, hall, classroom

-~ use volleyball net, badminton net, rope with bibs attached

- net at waist height

- player must remain seated with 5 body parts touching, 2 hands,
2 feet, and 1 fanny - during game 3 of the 5 must always be touching floor

- no kicking ball

- ball maybe hit with 1 or 2 hands - volleyed or spiked

- rotate as in volleyball

~ server may throw ball overhand or overhand serve

-~ game to eleven or time limit
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FASTBALL - TYPE

- equipment: Tee, light bat, small 'utility ball, 3 hoopes
- teams of no more than eight
- batting site in designated area
- fielding team has catcher, lst base, 2nd base, 3rd base, rest of team
scattered
- everyone on batting team bats
- outs: - if ball is caught (fly ball) directly or off wall
- if batter runner is hit with ball below waist
{if hit above waist automatic home run-no sliding)
- 1f base runner is hit by batted ball
- if fielder throws ball to base before runner reaches base -
no tagging, no force play
- last batter rule: last batter on team must touch all bases to be put out,
ball must be returned to tee and placed on tee and stand free.
- base runners may only advance bases on hit ball, no steeling
- once fielding team has possession of ball and have made initial throw
to base or home, all runners must stop at closest base, one runner per
base
- batted ball may travel in any direction - any distance
- bat must be left on mat - bat that hits gym floor batter is out

HIT~-PIN

The object of the game is for the batter, after hitting the ball intoc fair
territory, to circle the bases before the four pins can be knocked down 1in
order by the fielders. It is played like fastball except that there is an
Indian club on the outside corner of each base and in the middle of home~
plate. The pitcher throws the ball so that the batter can hit it. On a
fair ball the batter circles outside the bases and touches home plate. In
the meantime the fieldérs retrieve the ball and pass it in order te the
first baseman, second, third, and to home. As the baseman receives the ball
knocks down the pin and throws to the next base. The batter is out on a

fly ball, if he knocks down a pin, or if the four pins can be knocked down

by the fielders before he gets home. Rotate basemen after each inning. After

all players on one side have batted, change sides. One point is scored by
the batter is he beats the ball home. A variation could be the fielding
team scoring a point for each pin knocked over.
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DANISH BOUNDERS

One 8" utility ball is
regquired. The game is
played like softball with
the following exceptions:

1. PFielders must not be
closer than 4 metres to
the batter's box until
after the ball is hit.

2. The batter stands in the
batter's box and hits a pitch-
ed ball with an open hand. If
the ball goes out of bounds
{i.e., behind the baseline),
he/she must hit it again.

3. If the batter hits a fair
ball, he/she leaves the batters
box and runs to first base.

The fielders try to get the ball
to the catcher as quickly as pos-
sible, throwing or rolling it.

4. When the catcher is holding the
ball and has both feet in the batter's
box, all runners not then touching a
base are out.

5. Only one runner is allowed on a base
at a time,

6. If a fly ball is caught, the batter is out. The ball may then be
thrown or rolled to the catcher to put the base runners out.

7. When three batters are out, the side is retired. (As a variation, allow
all the members of the team to have a turn at bat before the side is retired) .

8. Any player reaching home plate (4th base) safely scores one run.

TARGET TYPE

a) Bowling - type
1. Bowling Match
3 vs 3. Out combined score against your combined score.
2. Bowling Spelling
A short phrase (e.g., "Bowling is Fun") is used. Everytime a pin is

knocked down, you get a letter from the phrase. See who gets "Bowling
is Fun" first. This game may be played 1 vs 1 or team vs team.
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F. TARGET TYPE Cont'd

3.

b)

c)

d)

)

Bowling Bingo

Each team (2 or 3) has a bingo card (se examples). As a team, they try to
town just what they need to cover the card. Use 5 pins and have their
value designated as in 5-pin scoring.

For the "B" square to be covered in example 1, only one of the 2 pins
could be knocked over. Have children take turns.

Ring-Toss

- inverted chairs

- points for ringers

play like horseshoes - closest receives points

play Round the World - must hook each leg in clockwise rotation in order

Hockey Shot

- through the chair legs
- ghoot to stop puck under chair
- hit the chair legs

Badminton/Paddle Bat Serve

-~ use variety of bats, racquets to serve or volley - birds, cosom balls,
bean bags to a target
- a bucket-in a hoop-on a mat
score 5 points if it lands in bucket
3 peints if it lands on hoop
1 peint if it lands on mat

Volleyball Type

- Bump, Bolley -~ Volleyball, Nerfball through basket
- througﬁ hoop or off back-board

- Score points

- play 2 vs 2

~ play Round the World
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56 SURE-FIRE WAYS TO RUIN A PRESENTATION Dr. Ian McGregor
Director of Recreation
Simon Fraser University

How many times have you gone to what has promised to be an interesting
presentaion only to be disappointed because the speaker was poor?

How many times have you said to a colleague that the conference was
good... except for the presentation?

It makes no difference whether the field is Recreation or Necular Physics.
The single most critical and criticized aspect of the program at any confererce
or workshop is the information exchange process -~ and this, of course, is the
responsibility of the speakers. It does not matter how interesting the material
is on paper. Unless a speaker is able to communicate that material effectively,
the presentation will not be well received.

The ability to make a good presentation is somewhere between an art and a
science. The science part entails carefu)l pre-planning and structuring of the
presentation, while the art portion consists of a mixture of natural ability and
practice. Since few of us can rely on natural ability, the art of making a good
presentation depends upon preparation and practice.

The purpose of this paper is to detail the logistics invelved in putting
together a good verbal presentation. The exact planning sequence, from the
first step of writing a paper to the final step of the presentation will be
particularly useful to first-time speakers and, I hope, to those with some
experience.

While this planning sequence will not make you a polished speaker overnicht,
it should help speakers avoid the many pitfalls that can ruin a presentation

Your three major considerations when putting together a presentation are:
1. Preparation
2. Things to do before you speak

3. Speaking technigues and style

1. PREPARATION

(a} Written Paper

The first step for any workshop or conference presentation is the
written paper. It is immaterial whether or not you intend to distribute the
paper at the end of your talk. The written paper is the starting point upon
which the speech is built.

Although my objective in this paper is not to demonstrate how to put
together a good written presentation, I must mention briefly how papers should
be constructed, since this is of vital importance if the overall verbal present-
ation is to "hand together" properly.
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In general, Papers can pe split inte four Sectiong,

Introduotion
Objective(s)

Information Exchange and Discussion
Coneclusion

The bagic format anplies o most Situations from workshops te
research Paper Presentationg. A brief Summary of what each Section ig des 1 aned
to accomplish jig given below:

i) Introduction - & brief Preamble intended to attract attention ang to
C outline th '

ii) Objective(s) T 8pells ont exactly what Yyou gre intending to accompligh

iii) Information Exchange ang Discussion - this ig where youy Communicate,/
discuss what yoy did, what You found, what is unique, ete., and ig the
real 'meat’ of your Presentation.

iv) Conclusion - consisty of some closing Statement in which yoy refer

{b) Verbail Presentation
————=if3entation

~ auvdience type, i,e. to whom are you Speaking (for example, Rotary Club
or group of academigs] 7

=~ audience level, t.e,, are the academicg Tecreatjion op non-recreation
bPeople?

« time available, i.e., does your allocated time include question/answer
beriodr

- interruptions allowed? Decide thig before ¥ou make the Presentation,
Rememﬁer, interruptions can distrup your flow ang Questiong are generally
better handled at the ena,
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ii) Considerations for the actual speech

- should be different from the written paper.
- run off handouts of the written paper for distribution
= talk should follow paper content with a change in emphasis as follows:

a) KRey is the introductien. It is important o gain the audience's
attention at the start. If you don't do it then, you never will,

b) Objectives: tell audience what you are going to do. Put the objectives
on a transparency to help fix in listener's mind.

¢} Information exchange/discussion: +this is the important section and vou
should pick out the highlights from the written paper. Do not try to
cover everything. Indicate that all the information or results appear
in the paper. Avoid reeling off lots of numbers - audiences have problems
assimilating numbers unless they are kept to a minimum. Put important
pPieces of information on a transparency.

d}) Conclusion: again, this brings things back full circle and allows you
to relate your information exchange section to the originally stated
objectives,

iii) Other ceonsiderations

a) Put your notes on cards
It is absolutely essential to use cue cards
- contain key phrases only
- cues the speaker to use of slides ang transparencies, etc,
b} Rehearsal
- important to rehearse at least twice, out loud to yourself
- reasons: a) enables you to get your timing down
b) materials that looks good on Paper may not sound
good verbally. Good to find out at thisg stage
©¢) rehearsing ensures that you rely on cards as cues only
d} professionalizes talk
e) KISS principle
- it is very important to simplify the contents of your paper as much
as possible. The KISS principle (Keep It Simple Stupid) is therefore
highly relevant here.

(¢) Auvdio-Visual Aids

If used properly, audio-visual aids can be a great assistance in making a
good presentation. In the preparation of slides and overheads, the following are
some common mistakes to aveoid:

~ material is hand written

- material is typed, but type is too small or too faint

=~ too much information is packed intoc the slide or transparency

~ there is poor colour contrast on the slides. As a general rule, try to
seek professional help when making slides. Used effectively, good slides
can have tremendous impact on your presentation.
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Technigues and Stvie

i} Veice - the key point to ask yourself when speaking is "ecan the people
at the back hear me clearly?" You can ensure this by using a micro-
phone, but, generally avoid them unless there is a good sound system
and a remote portable microphone. Otherwise, microphones will cramp
your style., It is surprising how well a clear, strong voice carries.

The feollowing is a list of common mistakes made while speaking:

- voice ig too soft/mumbling/speaking into your notes

= monotonous voice: use intonations to spice up

-~ stumbling, caused by (a) nerves; or (b) being poorly rehearsed. The best
advice here is to relax (it's too late to rehearse!l}.

- turning back on audience.

ii) Body Movements - good speakers tend to be very expressive in terms of
body movements. However, this is something that each individual has to
be comfortable with and forced body expressions can actually detract
from your presentation as well as make you feel uncomfortable. There
are four points to remember in this regard:

(a) too much body movement, for example, continually walking from side to
side, will cause the audience to concentrate on your movements, rather
than on what vou are saying.

(b} too little movement can lead to the audience lesing concentration

(¢} hand and arm movements can be extremely effective if not overdone

(8} takes practice,

This paper has detailed the logistics involved in putting together a verbal
presentation.

A step-by-step approach has been developed in which the major considerations
to be addressed in constructing a presentation are summarized in a sequential
fashion. 1In addition, an attempt has been made to highlight some of the more
common mistakes made by speakers,

It is particularly impertant for novice speakers to develop some form of
check list based on the described planning sequence. The most crucial aspect of
such a list is the part dealing with things to do just prior to the presentation.
Without a doubt, this is a tense period for speakers and a time when nerves can
play tricks on the memory. A check list can help to reduce the tension since the
speaker is secure in the knowledge that nothing has been missed.

Cne final sobering thought in the area of making presentations is aptly
captured by one of Murphv's laws:

"If something can go wrong, it will."
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SCHOOLYARDS AND ALIGATORS Rob Stinson
University of Calgary

"Man made the school”, said Bagehot, "God made the Schoolyards". George
Sheehan recently cited this quotation in a review of the implications of a study
by physiologist Roy Shepard. Shepard's work showed that the average American
male's endurance peak was reached at age twelve. This age can be closely linked
to a number of factors that may affect endurance levels. The child at this age
becomes the young adult learning to accept responsibility and forge the carefree
ways of the child. Children are by nature action and movement oriented. Their
play is at once spontaneous, cooperative, adaptive, creative and frequent.
However, when they pass from childhood they are required to give up that mode of
play. As soom as they enter the school or contminity sports programs they are
organized with rules, regulations, goals and objectives often based upon the
adult model of sport., As they get older the opportunities for involvement
become vastly reduced as house leagues give way to all-star and inter-school
teams and former participants are encouraged to become spectators and support
the players who are excelling because "they deserve your support". The physical
education classes are also carefully structured with particulax objectives based
upon learning and mastering skills. Thus we have taken children out of the
natural schoolyard and into the man-made school where we have taught them that
skill and winning are the important precepts in sports participation.

The school intramural program is the only program that has the potential
and the opportunity to re-create the "schoolyard" concept of play. A concept
where all can participate and the game is played for its own sake and for no
other reason,

However, intramural leaders must be cautious to avoid paralleling the
traditional models with the only difference being larger doors to allow more
students to participate.

Harry Webb's study of the professionalization of attitudes toward sports
participation clearly shows a progression among school children From an early
emphasis on fair play to one emphasizing skill and winning. This is closely
paralleled with the sports environment created for the participant. As the child
grows the child's activities become wmore formalized and more rationalized., Con-
comitant with this structural change is the change in the child's attitudes
toward sport. Orlick and Botterill interviewed a wide range of young sport
drop-outs and discovered that the reason most quit was that they did not get to
play often enough. Their desire was simply to play. The only reason for them
to re-enrol would be if their skill level improved enough to guarantee playing
time. Children tend to anticipate and adjust their behaviour to the expectations
of others. The program models that we create are critical to their sccialization
within sport.

The progression of play chart shows the impact that the environment and
the rules by which the game is played can have upon the attitude of the participant.
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PROGRESSION OF PLAY
(BASED UPGN CIRCUMSTANCE AND SITUATION)

FORM OF POINT OF SURROUNDING
ACTIVITY EMPHASIS STRUCTURE
CASUAL PLAY FAIR SPONTANEQUS

(AD HOC RULES
STRUCTURE, ETC.)

\V4 v

SKILL SCHEDULE, SCORE,
STANDINGS

Ve v V%
COMPETITIVE - SPORT BEAT SALARY BASED UPON
WINNING

While the intramural program may be the only physical educaicion program
with the potential to re-create the concepts of the schoolyard, that potential
can only be realized if the model actualizes the concepts. Does your program
permit and encourage scme of the following concepts?

1. The organization and structure emphasizes the game more than the
reward,

2. The activities are organized forx and by peers with the assistance of
the director,

3. The acivity and program is flexible to adapt quickly to the needs and
interests of the participants.

4. The organization and structure are simple enough to encourage not
discourage participation,

5. The rules and regulations are designed for the convenience of the
participants not the organjizers.

6. The program provides lots of choices for progpective participants.
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The old saying gces that "the rcad to hell is paved with good intentions",
We develop our programs with the best of intentions, but sometimes along the way
convenience slips in here and there. "When you're up to your ass in aligators
its hard to remember that your initial objective was to drain the swamp”. It
is important for us to constantly re-evaluate our porgrams to ensure that they are
conmeistant with and reinforce the concepts of the "schoolyard" least we forget
that the participant is more important than the program,
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WESTERN DAYS AT O'NEILL Al Collins
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THE INTRAMURAL PUZZLE - WHERE FEMALES FIT Diane Stinson
Mount Royal College

Each year we sit down to plan next year's program. From evaluations we
select which activities to keep, plan where to add new programs, and invar-
iably are confronted with a missing piece to the puzzle. Where do females
fit in our program and how can we get more women involwved?

To understand why we even have this problem it helps to have an under-
standing of the role of women in society and how that role has changed in
recent history. For centuries sport and activity was predominantly a male
domain. The physical and psychological benefits of sport were recognized and
it was in preparation for battle where men actively engaged in sports. Sports
became a vehicle to affirm masculinity, to encourage aggression, and to sanc—
tion competitiveness,

On the other hand, women were socialized into the roles of wife, home-
maker and child~bearer. These functions were valued and left women neither
the time nor the sanction to be involved in other pursuits, especially sports.

Since sport tends to reflect the society in which it is being plaved, with
changes in societal values, there has been a gradual change in sport values.
In the mid 1860's and 70's women were limited to passive activities such as
fox-hunting, tobagganing, ice-skating, croquet, and rollerskating. With the
advent of the women's suffrage movement in the 1880's and 90's women vocalized
concerns about their rights, their education, and their health. The invention of
the safety bicycle and the resulting sport and fashion revolution was a break-
through for women., Women's sports clubs were formed and tournaments were held.

With the passage of equal status legislation in 1916 more women appeared
in sport. The 1920's and early 1930's have been called the "Golden Age" of
sports activity for Canadian women. At the 1928 Olympics in Amsterdam, where
female athletes were first permitted to compete in track and field events,
Canadian women dominated the winners' circle. Sports experienced a slump during
World War II but following that, women were encouraged to participate in certain
activities - those that were either traditionally sanctioned or appropriately
feminine eg. Figure Skating, Gymnastics, Swimming, Tennis or Golf.

The next major development in sports participation by females followed
the women's movement of the late 60's and early 70's. Once again, a change
in societal values triggered changes in sport wvalues. With more women enter-
ing the work force, becoming business executives, and combining work outside
the home with motherhood, there was a corresponding increase in medical prob-
lems in women. Smoking, lung cancer, and heart disease, once problems as-
sociated with males, now notably increased in the female population. 2As
males turned to exercise in an attempt to relieve job pressure, improve fitness
and health levels, and socialize with business associates, s0 now are women.

All around us women are jogging, taking fitness and dance classes and
joining racquet clubs. Women's clubs, associations, and resource centres are
opening up across the country. Road races and sports tournaments are planned
exclusively for women. Manufacturers are now making women's sports shoes and
clothing. Fitness directors are being hired to focus on women's needs.
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A revealing study carried out in 1978 in Ontarie does not indicate that
the same trend of increased activity with female adults is taking place with
school children. There are some indications that more girls than boys develop
a lifelong distaste for physical activity because of their physical education
experience in school. When grade 8 students were given the option of taking
Physical Education in Grade 9, thirty-one percent of the girls avoided this
course as did twenty per cent of the boys. By Grade 11, sixty per cent of the
girls had dropped Physical Education, while only forty per cent of the boys did
so. The reasons for electing not to take this subject were as follows: they
enjoyed Physical Education less, considered themselves incompetent at Physical
Education, did not believe their skills would improve, and they had received
little encouragement from parents and friends to take Physical Education. Also
startling was the fact that once the Grade 8 students decided not to take
Fhysical Education in Grade 9, they were unlikely to renew their interest in
activity during high school. We could project that this lifestyle would continue
through college and adulthood. In addition, female students particularly were
far less inclined to participate in recreational or competitive sports inside
and outside of the school.

A second study carried out by CAHPER compared Fitness - Performance Test
results from 1966 with those taken in 1980. Studied were the results from 20,000
male and female school children 6 to 17 years of age. An interesting finding for
our purposes is that generally the girls’ performance did not increase significantly
after the age of 13 years. This statistic just may correspond with the Physical
Education drop off as reported in the Ontario study.

If we believe that healthy active lifestyles are crucial to a well-
balanced existance, our challenge then is to find a way to instill a life-long
love of physical activity in our students. And more specifically, we must inspire
the less active female sex to become involved in our programs, Research in
the area of sport sccialization suggests an answer to this problem.

Sport socialization is the process whereby an individual acquires the
necessary skills, disposition, interest, and experience to assume a sport
role. There are three variables, as isolated by Xenyon, which are involved in
the learning of a sport role: personal attributes, socializing agents, and
socializing environment. (Appendix I)

Secialization occurs throughout the different stages in the life cycle.
During early childhood, socialization takes place within the family through
the contact with significant others such as parents, brothers, sisters, and
immediate relatives. These people become the first models in establishing
the boundaries of the child's world., A role model sets norms, supports values,
and helps the individual to make judgements. The role model influences the
socializee by what he/she says and does. s

As the child grows older and her social cirele extends, she comes under
the influence of other socializing agents such as neighbourhood friends, school
friends, and teachers. 1In a recent study at Mount Royal College, intramural
participants were asked who was most responsible for their present involvement
in sports. The responses were ordered 1) Physical Education teacher
2) female friends 3) male friends 4) older sisters. Other studies have simil-
arly shown that teachers and peers play a more important role as socializing
agents in adolescence and early adulthood than do parents.
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As teachers, administrators, and intramural organizers we can use our
skills and influence to appraise students' 'personal attributes' when teaching
and programming and to enhance the 'opportunity set' where possible. And more
importantly, perhaps, we can play a role as socializing agents for our students.
In looking specifically at females, we can take the following action.

Personal Attributes

- modify rules to equalize competition between males and females and
between the highly skilled and lesser skilled

- provide the opportunity for skill development ie. clinics, interest
courses

~ encourage the attitude of the value of participation for enjoyment regard-
less of ability and skill level

Socializing Agents

- ensure that the attitude displaved to female students by influential
teachers and administrators is positive and supportive

- involve women in administrative and supervisory positions to provide
vositive role models for females

- allow for the establishment of women's clubs or groups

- in the promotion of programs use female subjects in slides, photographs,
illustrations, etc.

Socializing Environment

Set the climate for participation by all females by:

~ offering a wide selection of activities

~ providing co-educational activities

- running instructional programs to allow for improvement of skills and
introduction to new activities

- providing services and support areas ie. changerooms, hair drvers, day
care, eta,

~ dispelling culture-bound stereotypes by offering programs specifically
for females in traditional male sports domains ie. Weight Training,
Martial Arts, Scccer, etc.

By planning a program geared to advance the socialization of females to-
ward active healthy lifestyles, we are a step closer to getting our "female
puzzle piece" in place. A catalyst to our goal is motivation.

Motivation is an attitude. TIf change is to occur on the part of female
students, then they must develop a positive attitude about activity. We can
stimulate students by giving them reasons for participating, as long as our
reasons meet their needs, PEOPLE DO THINGS FOR THEIR REASONS, NOT YOUR!
Therefore, we must clarify the needs and the values of the individual.

Once we have talked to the females and learned what their needs are, we
can provide motivation by giving them one of their reasons for participating.

This method of leadership helps others become capable of doing what they want
to do.
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In a marketing survey at Mount Royal College, we learned that the ma’joxr
reasons for participation by female students were, in order:

1. to exercise 4. to take advantage of low cost activities
2, to meet pecple 5., to learn new skills
3. to be with friends 6. to compete

We plan our program to meet these needs and allow for flexibility to satisfy
additional expressed needs. This final addition of strong motivational
techniques will secure the female puzzle piece in its place.

Women's role in society and in sport has undergone a tremendous change over
the past century. Through socialization, sport roles are learned. By considering
their needs and by offering strong programs for females, we have the opportunity
to act as agents in the socialization process and thus positively reinforce healthy,
active lifestyles for the females on our campuses and in our schools.

TEN CLUES TO SUCCESSFUL PUSSLE COMPLETION or ...

HOW TO FIT FEMALES INTO YOUR PROGRAM!

1. Make participation enjoyable by allowing for success, ie. modify rules,
provide different levels of competition

2. Allow for skill and confidence development by providing instructional courses.
ie. beginners' swim, fitness, basic squash.

3. Encourage influential role models, ie. teachers, administrators, staff, to
be supportive and to provide a positive attitude towards activity.,

4. Attempt to provide visible female leadership and input into the intramural
program,

5. Promote the program and provide motivation by focusing on females' reasons
for participating. (Use various media depicting visuals of women).

6. Offer a wide range of programs to appeal to a variety of needs, ie. dance
classes, recreational swimming, outdoors club

7. Allow for positive social interaction by offering group and co-educational
activities.

8. Provide adequate services and facilities, ie. change rooms, lockers, hair
dryers, day care, etc.

9. Offer women's programs in traditionally stereotyped male activities such as
self defense, weight training, soccer,

10. Consider time restraints of students, offer porgrams that allow for flexibility
in participation with a limited period of committment.

DEVELOP A POSITIVE AND ENJOYABLE ENVIRONMENT FOR PARTICIPATION.



SOCIALIZATION MODEL : (Kenyon, 1970)

Parsonal Attributes
eg, Aptitudes
Physical Characteristics
Personality Traits
Values and Attitudes

Socializing Agents

eg. Significant Others
Reference Groups

221

eq.

Socialization Qutcome

Sport Roles Learned

Socializing Environment

eg. Opportunity Set
Community Type and Size
Social Class
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CURRICULUM FUN Jean Kennedy BPHE, M Sc
Intramural Director
Ryerson Polytechnical Institute

Meg Innes BLA.
Assistant Coordinator
Recreation York

The CIRA Curriculum was created in the late 70's, and has been
pummellied and polished into shape.

The course description is to provide the student with a broad
theoretical base in intramural programming and administration, together
with extensive practical experience.

The objectives are threefold:

l. To study the various programming techniques which will provide
the student with the knowledge to successfully operate an
intramural program.

2. To assist the student in developing a philosophy on Intramurals.,

3. To obtain practical experience in the field of Intramurals.

The course is taught in the following modes:

1. Lectures

2. Seminars

3., Tutorials

4. Guest lecturers

5. Practical experience

The course content in the package includes the following topics,

Philosoghz

The intramural philosophy is defined, its early beginnings and
professional associations discussed. Current trends such as cooperative
games and recreational leagues are brought forward and program objectives
under the headings of physical, mental, sccial, and recreational aspects
are developed. Program policies, consatitution, forfeits, registration, and
eligibility are also included.

Much discussion is spent on the role of the administrator. The quality
and style of leadership, along with communication skills, time management
and group dynamics. Relationships with staff and student assistants and
the population within the institution.
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‘Student leadership and involvement includes discussion of Intramural
councils, obtaining and developing leaders. Thelr responsibilities, job
descriptions, and the areas that student leaders can be effectively involved
in, N

Public relations involves discussion around the objectives, school
image and status, and the development of a theme with an ongoing process.

Safety and Legal Liability are an important aspect to every
Intramuralist. These two topics are discussed as well as some of the major
Canadian court cases,

National and local contemporary issues are very much a necessary
interest to the Intramural director. Such topics listed below are discussed:

Women in Intramurals
Innovations in the 80s
Moral pevelopment
Quality wvs. Quantity
Staff Involvement
Volunteerism

A variety of Program Models should be presented - recreational
through competitive -~ indoor-outdoor and special events,

The activities selected by the programmer must meet many needs that
should be discussed. Such discussions should include cooperative and
competitive games, lifetime skill activities, and game adaptations for
all ages and skills,

Scheduling and facilities are, of course, of utmost importance and
the many variables such as numbers, conflicts, seeding, defaults, and
postponements.

Methods of scheduling are learned and the different types of
schedules presented, as well as units of participation and rules and
regulations.

These courses are being taught right now at University of Toronto and
at York University for a full credit. A variety of hidgh schools across
Canada are gradually using more and more of our curriculum within their
present programs,

In order to help individuals begin to understand the course itself,
CIRA will provide for a minimal cost:

A CIRA Curriculum Reference Package that includes:
1. Both curriculum outlines -~ secondary and post-secondary,
2. A list of readings for each section from all texts.

3. A list of articles written by top Canadians in Intramurals
on all aspects,

4, From the list above, intramuralists can order any of the
articles from the CIRA office.



PROGRAM EVALUATION AND ACCOUNTABILITY -

Cash Cows or Dogs?

Nila M. Ipson
Dalhousie University

INTRODUCTION

The time has come when judgements about program

worthiness and excellence, in the educational systems, must
be based on evidence, and not merely on the basis of the
unchallenged assumptions, feelings, or philosophies held by
administrators or program coordinators. Thisg particularly
applies to extra curricular activities, i.e. athletics,
clubs, intramurals, etc. - even music and physical education

programs.

School boards and administrators are demanding
greater accountability for the funds being allocated to
student activities, and the cost benefits are being closely
examined. Program coordinators and directors are, therefore,
being required to provide a variety of evaluative information

to support their program planning and decisions,

As recreational sport programs have grown in
popularity and become more diverse during the past decade,
so to has the need for more staff, facilities, egquipment
and monies for their administration. But now in these times
of economic recession and financial restraint, there are
many competitive demands on the shrinking monies available
for the support of educational systemg. If recreational
sport programs are to survive and maintain an integral place
in the school's program, then we recreational administrators
or directors must be searching for and applying various
methods of evaluating each aspect of our program and each
activity inorder to better plan, budget, and justify their

existance. (Larson, p.341).

../2






WHY

All to often Intramural or Campus Recreation
Directors find themselves so busy developing and operating
their programs that they neglect the important administrative
functions of planning, evaluating, and marketing. When
programs are threatened or changes reguired due to financial
contraints, then the gso-called extra-curricular activities
are the first to be in jeopardy because there is nothing
in writing to substantiate perceptions of value. Directors
may wish to expand or further fund programs but cannot
without documentation supporting student participation,
experiences or growth. Educators in other disciplines
have a variety of established evaluation methods and instru-
ments to utilize, but we in Intramurals and Recreation
must be equally as deligent in discovering or designing
methods and instruments, that will allow us to truly evaluate
the uniqueness of our program offerings in the total
education of an individual. If we truly believe in the
many claims we make, then we must be able to substantiate

and justify them.

EVALUATE?

Evaluation is essential and should be approached
with a constructive and positive attitude and with a sincere
desire to accurately appraise and constructively change
when and what is necessary. Without the honest intent to
appraise and improve, evaluation will have little purpose

and therefore little justification. {Jensen, p.306).

The process of evaluation, as well as, the use
of evaluation results, requires, a clear understanding
of the SOCIAL, PERSONAL, and POLITICAL dynamics surrounding

any activity. Activities or programs may be continued

because of these reasons even when they may not be finan-

cially feasible. However, when in financial restraint,
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the issue of responding to needed change cannot be
separated from fiscal and resource expectations. Atten-
tion to accountability makes programs more marketable,
as well as giving direction to administrative planning

and program development.

ITI. TWO BASIC FPORMS OF EVALUATION

There are two basic forms of evaluation:
FORMATIVE and SUMMATIVE. Most program evaluation in
athletic and campus recreation is of the Formative nature.

A. Formative evaluation 1is the kind that is

done along the way to identify weaknesses and problems
inorder that the best solutions can be determined and

implemented.

B, Summative evaluation is for the purpose of

making a final decision as to whether the person or program
being evaluated will be permitted to continue. (Jensen, p.307).

Formative evaluation carries with it no risk
because its end is simply to bring about positive change.
Summative evaluation, on the other hand, carries with it
the risk of elimination, therefore making the process more
difficult and requiring more specific information and criteria

on which to base a decision.

III. EVALUATION AND ACCOUNTABILITY

The major purpose of program evaluation is to
determine how well a program is contributing to or meeting
the established goals and objectives and to determine its

feasibility or accountability.
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There are three basic phases in the evaluative

process:

A. the collection of useful information

about the present status of the program.

B. the objective comparison of the information

against the desired status or condition for the programs.

C. the implementing of an effective plan to
close any gap between the present status and that which

is desired.

Before one can actually accomplish the second
and third phase, they must have established goals and

objectives,.

SIX STEPS TO ACCOUNTABILITY

The following six steps serve as a guide for

determining program accountability:

A. Needs Assessment: the assessing of the value

of each program or activity to the students, parents, and

other educators. (a survey of demands)

B. Goal Priorization: the establishing of a

priority list of goals and having programs designed to re-

flect this need and priority level,

C. Develop Goal Statements: goals should support

the priorities established by the needs assessment.






D. Develop Measurable Objectives: assessment

of both effective and affective experiences are important.
Effective elements can be assesed by documentation of the
type and number of experiences in which student participate
etc. Affective evaluation is often seen as a stumbling
block in evaluation, but can also be very helpful when
planning or revising programs. Students reactions to the
various activities in a recreation program can be the best

barometer of program success.

E. Activity Objectives: it is important to

correlate the program/activity objectives with the information
gathered on program strengths/impact and interest/demand

(see appendix A).

F. Program Evaluation: one should develop

activities designed to meet the measurable program objectives
and an evaluation plan for it. Analyses of the data enables
one to determine if each objective was met. If any were
not met, an explanation as to why the objective was not
achieved can provide a solid foundation for change in future

planning. {Baker, p.58).

EVALUATION PROCEDURES :

Evaluation processes, to be sure that program
or participante have accomplished the objectives, can

involve a variety of methods.

A. Documentation of the numbers of those who
participate and the extent of their activity. (The
percentage of student participation can be computed to

determine whether all students are being reached.)

B. Documentation of the number of activities
or experiences on a daily or weekly schedule. (The
number of forfeits can indicate a poor selection of activities,
wrong playing time, or poor choice for units of competition,

etc.)
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C. Assessing cognitive learning and affective
domain. (attitude assessment!) Knowing how students,
parents and other educators feel about the program or
activities can assist the directors in revising the pro-
gram curriculum and making it more revelant to the students
needs and interests, can be carried out through surveys
and response letters from students, parents and program

administrators.

D. Cost-Benefit Analysis

Other important factors to be evaluated are:
expenditures, accidents and program regulations.

Cost analysis is of the summative evaluative
nature and serves two important functions:

(1) it gives a quantitative measure and,

(2) it gives an understandable justification

vehicle for resource allocation.

Cost analysis involves determining the actual
costs to run a program and to assign a dollar figure for
each activity based on direct and indirect costs.

Cost analysis is determined by the cost of
activity in relationship to the number of participants,
number of teams or participants and number of games.

Items ©f consideration include - staff costs,
equipment costs, publicity, administration office, and
miscellaneous costs, etc.

The goal of cost analysis is to demonstrate the
cost of each given service or program activity and to
determine if each program is worth what it costs.

Attention to program accountability makes pro-
grams more marketable and gives greater direction to admin-
istrative planning, program development, and funding. It
reveals program strengths and weaknesses when revisions or

replanning are necessary.
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SUMMARY:

Once specific evaluation methods are determined
and assessment tools designed to examine each objective
area, it is easier to substantiate the need and value of
the program or activity and the accountability process
becomes less threatening, but rather can be seen as a
positive administrative function.

However, unless one is willing to take the final
step to employ some critical value judgements as to the
worth and value of each program, and take the necessary
Steps toward revision or improvement, then the efforts are
all in vain, and our programs will stand in jeopardy.

We can learn much by taking a leaf or two out
of the Business Worlds handbook. We must see our jobs
as that of selling a product - or service - (which is indeed
a very beneficial and marketable item) and we must begin
to think and employ proven business procedures to market
and sell our products, if we are to remain competitive
in the market for the available funding and resources and

to secure our jobs,.
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Appendix A

ATHLETIC AND RECREATIONAIL SERVICES
PROGRAM EVALUATION FORM

PROGRAM : YEAR:
ACTIVITY: DIVISION:
FACILITY USAGE: DAYS/WEEK TOTAL HOURS/WEEK
FACILITY LOCATION: RENTAL COSTS: $
ENROLLMENT ; STUDENTS $
FAC/STAFF $
ALUM/COMM $
NON DAL STUD. g
PEE: § REVENUE: $ EXPENSE: S PROFIT: §
# OF TEAMS: # OF PARTICIPANTS
# OF GAMES: # OF PARTICIPATIONS

KEAKKEERARTAA AL AL RA A AL AL A ARA R AR RN AR TR Ak Ak d R hhhhhhhhhhdhhrhhhdhbhhhhbihiik

MARKET COMPARISON:
1. Who else offers a smiliar program?

2. How does our program vary from others?

3. Where is the demand for this program heading?

How is the demand for our program in comparison?

How does our funding practices compare to others?

PROGRAM/SERVICE EFFECTIVENESS:

1. How effective is this program in relation to other outside programs?

Excellent Good Fair Poor

2. How effective is this program in relation to other internal program?
Above average Average Below Average

3. How many programs do we offer? Should we add
diminish or maintain Status Quo ?

4. How effectively are we running this program? Good Fair Poor

5. Are our facilities adequate for this program? Good Fair Poor

6. Do we have adequate manpower/technical expertise to conduct this
program? Above Average Average Below Average

7. What is the social impact of this program? Good Fair Poox

8. What is the enviromental impact of this program? Good Fair Poor
9. What is the human impact of this prograﬁ? High Medium  Low

10. What is the political impact of this program? High  Medium_ _ Low
COMMENTS :







ATHLETIC AND RECREATION SERVICES

PROGRAM EVALUATION

PROGRAM SERVICES, STRENGTH/IMPACT

STRONG AVERAGE WEAK
HIGH
MARKET
INTEREST MEDIUM
. LOW
DEMAND

*********‘k*****************************************************3‘:***************'k

STRENGTH/DEMAND FOR SERVICES PROVIDED

HIGH < ?LOW
STRONG STARS QUESTION MARKS
High Market Demand Market Demand Low
and - But Program and
STRENGTH & Strong/Major Impact Service Making Major
Impact
IMPACT OF
CASH COWS DOGS
ATHLETIC AND
Market Demand Strong Market Demand Static
RECREATION Or Growing And Pro- Or Declining And Pro-
gram Making Moderate gram Not Making An
SERVICES WEAKV Impact Impact

PROGRAM PLANNING STRATEGY

HOLD BUILD

HARVEST

DIVEST







"WHAT YOU ARE IS WHERE YOU WERE WHEN!'™

(Film Presentation)

Moderator: Nila Ipson
Dathousie University

"This presentation program has been designed to make us aware of the
world we Tive in and the people that are a part of our world. It
Tooks at the values we place on people and things. Only when we
understand and deal with our value Judgments can we begin to improve
our communication motivation and cope with change."

Dr. Morris E. Massey

This film introduces Dr. Morris E. Massey, teacher and lecturer at the
University of Colorade. Dr. Massey acts as moderator of the film and
proceeds to present an extensive examination on the subject of value
systems.

Dr. Massey presents a progressive examination of information on how
our value systems are developed when they established and what effect
they have in out daily lives and interaction with others. He makes
some important statements such as:

a} value systems are programmed;

b} Judgemental decisions are all filtered through
our value system;

c) the developing period is influenced by various
impact sources on that value system:

d) examples as to how and why this system functions are
examined through the value process period of ten~
year increments;

e) the influence factors of that value process period is
reflected in the policy-making decisions of this day
and age;

f) due to advanced rate of change and further technological
changes in the modern times, people are being programmed
in three-to-five year increments.

g) Tlocked in value systems can be changed only through some
type of important emotional impact.



Dr. Massey poses some interesting questions and facts which affect us
all, but are particularly important for we who are administrators and
leaders of students. He continues to explains why age is such a strong
factor in causing communication gaps between generations.

Depending on age and value process period, one person may be right and
normal, while another person with alternative opinions may also bhe
normal and right over similar discussion material. Understanding
value processing will help people acknowledge the validity of other
value systems. The young need to pause and understand the "new"

value systems of this generation.
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The Labatt Brewing Company Limited
is pleased to support CIRA.
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